
Recently I was observing in 
a classroom.  While this 
always helps me stay in 
touch with the work we do 
as a district, this particular 
observation reiterated an 
important life lesson.  
Students had learned about 
“play dough problems” and 
“rock problems”.  During 
the observation they were 
working to identify things 
they could control (play 
dough problems) and things 
they could not control (rock 
problems).  Students were 
learning that things we can 
control are always about 
ourselves while things we 
cannot control always in-
volve others. Further, they 
applied mindfulness con-
cepts they had learned to 
be more effective in ad-
dressing problems they 
encountered.  It was a great 
reminder about what we 
can control and also how to 
respond when faced with 
challenges. 
 
As always, things seem to 
be busy!  As you may be 
aware, space and waiting 
lists for our programs con-
tinue to be a challenge in 
the district.  Since this fall, 
we have been searching for 
additional space in Dakota 
County to expand pro-
grams.  We have been look-
ing for sites that are at least 
40,000 square feet, which 
was roughly the size of Alli-
ance Education Center prior 
to the addition. After much 
work, we are pursuing a 

space in Inver Grove 
Heights that was formerly 
the location for Rainbow 
Foods.  It is large, nearly 
55,000 square feet. It will 
accommodate continued 
growth over time, with 20 
classrooms and other com-
mon spaces.  We have 
some hurdles to overcome 
to ensure our plans align 
with what the city envisions 
for the space.  We do have 
a back-up plan for space in 
Eagan if that becomes nec-
essary. 
 
With that said, we have 
worked diligently to under-
stand demand, predict 
what growth, and address 
needs we have in our cur-
rent spaces.  To address the 
need for growth, we will 
add one IDEA classroom, 
five SUN classrooms, and at 
least two TEA classrooms. 
We will also add an addi-
tional classroom to the 
CASE program.  Further, 
due to the need to accom-
modate individual student 
needs at Cedar, we need to 
reduce one classroom at 
that location. Alliance Edu-
cation Center needs more 
common space, which will 
be accommodated by re-
ducing a classroom, as well 
as moving our itinerant 
staff.  This also addresses 
the need of itinerant staff 
to have office space that 
allows for unrestricted ac-
cess. 
With expansion needs as 
well as our individual site 

needs, shifts to program-
ming have been planned. 
These plans include: 

• Altering the allotment 
of classrooms between 
IDEA and SUN at Alli-
ance Education Center 
to accommodate all of 
our IDEA program in 
one location,  

• Reducing SUN class-
rooms at Cedar by one 
to address overcrowd-
ing,   

• Transition Lebanon 
Education Center from 
IDEA and TEA program-
ming to SUN program-
ming to address the 
growth of TEA and 
keep the program in 
one location, 

• Locating the TEA pro-
gram at the new site 
with additional space 
for future growth of 
our most in demand 
programs, SUN and 
TEA. 

 
Further implications of 
these additions involve 
staffing.  We will be work-
ing over the next few weeks 
to ensure we evaluate our 
staffing needs related to 
growth so that we can 
begin the process of re-
cruiting staff.   
 
This is a great deal of infor-
mation.  If you have ques-
tions, please feel free to 
ask. 
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Curriculum Corner 
 
By Jennifer Hetland, Assistant Director/Principal 

Curriculum 

This fall Intermediate School 
District 917 began using Unique 
Learning System (ULS).  ULS is a 
standards based curriculum de-
signed so students with special 
needs can access the general 
education curriculum. Students 
work in the areas of reading, 
writing, math, and transition. 
ULS includes a system for col-
lecting baseline data and moni-
toring progress.  Further, there 
are pre- and post-assessments 
for each of the monthly units. 

Intermediate School District 917 
is also trialing the writing curric-
ulum- Step Up to Writing- in the 
D/HH, SUN, and IDEA programs. 
 Step Up to Writing provides 
comprehensive instruction in 
three types of writing: informa-
tive/explanatory, opin-
ion/argument, and narrative. It 
provides more than 450 strate-
gies for students in kindergarten 
through grade 12 to explicitly 
teach writing. 

Assessment and Testing 

Last winter the state instituted a 
process to formally document 
parental refusals to have stu-
dents take the MCA or MTAS.   

• If a student’s par-
ents/guardians refuse to 
have their student take the 

MCA or MTAS they must 
complete the 
“Parent/Guardian Refusal 
for Student Participation in 
Statewide Assessments” 
form located at: 
http://education.state.mn.u
s/mdeprod/groups/educ/do
cuments/hiddencontent/bw
rl/mdu5/~edisp/mde059688
.pdf .  

 
• This form should be placed 

in the students file and a 
copy should be sent to the 
site assessment coordina-
tor. Parents need to update 
this request in writing annu-
ally. 

 
If a student refuses to take the 
MCA or MTAS, the test adminis-
trator must notify the site as-
sessment coordinator.  The site 
assessment coordinator will 
document the refusal in Pear-
son Access.  
 
This year, a civics test has been 
added to the required statewide 
assessments.   
 

• Per 2016 legislation, all stu-
dents who enrolled in ninth 
grade for the 2017-2018 
school year or later will 
need to take a civics test 
prior to graduation.  

 

• Students need to answer 30 
of the 50 questions correct-
ly in order to pass the ex-
am.  If a student does not 
score 30, the test will need 
to be retaken. 
 

• Students with disabilities 
may be exempted from the 
test requirement as deter-
mined by the student’s indi-
vidualized education team 
and documented in the indi-
vidualized education plan. 
 

• Intermediate School District 
917 will offer Building Citi-
zenship: Civics and Econom-
ics to the high school stu-
dents during the 2018-2019 
school year.  This will be the 
year the majority of the 
high school students should 
take the civics exam.   
 

• The link to the civics test 
questions with suggested 
answers is located at:  
www.legacy.leg.mn 
 

• After the high school stu-
dents take the exam, the 
teacher should give the re-
sults to the site administra-
tive assistant, and the 
scores will be recorded in 
Infinite Campus under the 
individual student’s assess-
ment information.   

http://education.state.mn.us/mdeprod/groups/educ/documents/hiddencontent/bwrl/mdu5/~edisp/mde059688.pdf
http://education.state.mn.us/mdeprod/groups/educ/documents/hiddencontent/bwrl/mdu5/~edisp/mde059688.pdf
http://education.state.mn.us/mdeprod/groups/educ/documents/hiddencontent/bwrl/mdu5/~edisp/mde059688.pdf
http://education.state.mn.us/mdeprod/groups/educ/documents/hiddencontent/bwrl/mdu5/~edisp/mde059688.pdf
http://education.state.mn.us/mdeprod/groups/educ/documents/hiddencontent/bwrl/mdu5/~edisp/mde059688.pdf
http://www.legacy.leg.mn
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How student needs will be 
met in the school environ-
ment is based upon the 
needs outlined in the stu-
dent’s most recent educa-
tional evaluation and deter-
mined by the IEP team at the 
annual team meeting. Here 
are some things to consider 
when outlining services and 
determining how minutes 
will be served. 
 
Paraprofessional Support 
If the team determines that a 
student’s needs will be met 
by a combination of program 
staff, the only direct minutes 
outlined in the student’s IEP 
will be provided by the li-
censed teacher and/or relat-
ed service provider(s). If the 
team determines that the 
student’s needs will be met 
with a 1:1 student assistant, 
a deaf/blind intervener, or 
interpreter/transliterator, 
this service will be entered 
into the service grid on the 
student’s IEP. Guidance can 
be found under “IEP Re-
sources” of our Due Process 

Manual on Hoonuit. 
 
Students who are enrolled in 
the SUN individual, TEA indi-
vidual, and CASE programs 
are not considered to have 
1:1 paraprofessionals. The 
employees who are assigned 
to these students are class-
room assistants based on 
staffing ratios set for the pro-
grams.  The exception would 
be if the individualized edu-
cation plan team determines 
the student needs additional 
paraprofessional support 
outside of the defined 
staffing ratio.  If this decision 
is made, then the additional 
paraprofessional support 
would be provided by a stu-
dent assistant and would 
need to be listed on the Child 
Specific Paraprofessional 
Support grid (see below). 
 
Listing Paraprofessional Sup-
port on a Child’s IEP 
 
If a child requires paraprofes-
sional support at various 
times throughout his day for 

different activities (such as 
the students in the federal 
setting IV programs) but does 
not have a student assistant, 
IEP Managers should open 
the Services page of the stu-
dent’s IEP.  On this page, the 
checkbox with red print that 
states “Non-child specific 
adult support is described in 
accommodations” should be 
checked, and specific infor-
mation about the child’s sup-
port requirements should be 
put in the Accommodations 
section of the IEP. 
 
The “Child Specific 
Paraprofessional Support” 
section on the Services page 
is filled out only for students 
who require a 1:1 student 
assistant, a deaf/blind inter-
vener, or interpret-
er/transliterator. If a student 
does have one of these sup-
ports, the Child-Specific 
Paraprofessional section of 
the IEP is filled out as listed 
below: 



Due Process Dialogue—Continued  
 
By Shanna Knutson, School Psychologist, and Lindsey Hartjes, Dean of Students 
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Type of Service: Select the 
appropriate service from the 
drop-down menu. 
 

Statement of Student’s Need 
for and the Specific Responsi-
bilities of the Paraprofession-
al(s): A brief statement listing 
the reasons that the 
paraprofessional support is 
needed, and what the 
paraprofessional will be do-
ing with his/her time while 
he/she is working with the 
student. 
 

Provider: The possible provid-
ers to choose from include 
#406, “Transliterator, Inter-

preter or”, #426, “Student 
Assistant, ISD 917”, and 
#427, “Deaf/Blind Interven-
er, ISD 917”. 
 

Related Services Provided in 
Classroom (Team Teaching) 
Model: 
If a team determines that a 
student’s related services 
(i.e. OT, PT, SL, vision, DHH, 
etc.) will be provided in a 
collaborative effort be-
tween the related service 
provider and the student’s 
special education teacher, 
these services are consid-
ered “stacked”.  This means 
that the student’s direct 

related service minutes will 
not be subtracted from the 
student’s special education 
minutes. 
 

Pull-out Service Delivery 
Model: 
If the team determines that 
a student’s related services 
will be provided outside of 
the classroom, these ser-
vices are not considered 
“stacked”. This means that 
direct related service 
minutes will be subtracted 
from the student’s special 
education minutes. 



Assessment and Testing News—Continued 
 
By Jennifer Hetland, Assistant Director/Principal 
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Due Process Dialogue—Continued  
 
By Shanna Knutson, School Psychologist, and Lindsey Hartjes, Dean of Students 

To subtract direct service minutes from a 
student’s special education minutes:   
If direct related service minutes are re-
ported per week, the total number of 
minutes per week should be divided by 5, 
in order to calculate the number of 
minutes per day.  This number is then sub-
tracted from the student’s total number of 
special education minutes. 
 
Example:   
Speech proposes 2 times per week for 20 
minutes 
Step 1: 2*20= 40 speech minutes/week 
Step 2: 40 minutes/5 days= 8 speech 

minutes/day 
Step 3: 380 minutes per day - 8 speech 
minutes = 372 special education minutes 
 
Service Grid: 
2 x 20 direct minutes Speech (weekly) 
5 x 372 direct minutes special education 
(weekly) 
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Due Process Dialogue—Continued  
 
By Shanna Knutson, School Psychologist, and Lindsey Hartjes, Dean of Students 

If direct related service minutes are reported 
per month, this number should be divided by 
20, in order to calculate the average number of 
minutes per day. This number is then subtract-
ed from the student’s total number of special 
education minutes. 
 
Example:   
Physical Therapy proposes one time per month 
for 20 minutes 
 
 
 

*Examples are based on a 380 minute day.  Your program may have more or less.* 
 
Due Process Manual     
Your Due Process Manual can be found at https://www.atomiclearning.com/k12 (aka Hoonuit) 

 

Step 1: 20 minutes/20 days = 1 minute/day 
Step 2: 380 minutes per day - 1 physical thera-
py minute = 379 special education minutes 
 
Service Grid: 
1 x 20 direct minutes PT (monthly) 
5 x 379 direct minutes special education 
(weekly) 
 

https://www.atomiclearning.com/k12
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Health Services Guide for IEP Development  
 
By  Shanna Knutson, School Psychologist 

If needs for health services have been identified, ensure the following components are addressed in 
due process paperwork: 

Place health related need statement(s) in the needs section of the evaluation 
report.  This is not be the place to designate the “how” or the “who” for ser-
vices.  Some questions to consider: 

 Does the student have a health related condition (i.e. seizure disorder, 
asthma, etc.) 

 Does the student have trach or g-tube related needs? 

 Does the student have feeding related needs? 

 Does the child receive prescription medication at school? 

Determine if the needs will be proposed as direct or indirect minutes and list 
these health services on the service page of the student’s IEP. 

 Face-to-face care of student is considered direct. 

 Training of staff, training of nurse/health delegatee, and consultation 
with teachers is considered indirect. 

 Keep in mind: The LSN will always serve indirect minutes on the 
IEP if a nurse/health delegatee is serving direct minutes. 

 LSN may also serve direct or indirect minutes independent of a 
nurse/health delegatee. 

If health services are being served as indirect minutes, outline how you plan to 
support the staff through indirect minutes in the program supports for school 
personnel section of the student’s IEP. 
 

(i.e. “Nursing services will provide training to staff related to (insert health re-
lated need here)”) 

If the LSN or nurse/health delegatee is unable to attend the IEP meeting, 
he/she will provide the student’s case manager with a summary of proposed 
health services. 
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TESA Program Highlight 
 
By  Don Budach, Assistant Director/Principal 

The TESA (Transition Education Ser-
vice Alternative) program is located 
at the Dakota County Technical Col-
lege in Rosemount and addresses 
transition needs of young adults 
ages 18-21, in the areas of inde-
pendent living, employment and 
post-secondary training and educa-
tion. Staff, students, families, and 
community providers work together 
to identify student’s unique 
strengths, interests and learning 
styles and develop a plan to provide 
instructional and community oppor-
tunities to meet their transition 
needs. Skill areas of focus are em-
ployment, service learning, function-
al academics, community resources, 
self-advocacy, post-secondary plan-
ning and communication and social 
skills.   
 
Since the start of last school year 
TESA has gone through some chang-
es and has taken on new initiatives: 
 

• Resources and Collaboration 
 

 Last school year a collabora-
tive effort was initiated to 
start a caregiver support 
group and since that time 
we’ve had great success with 
participation of this group. It 
has given parents, guardians, 
and other caregivers an op-
portunity to connect, provid-
ing families a safe space to 
feel supported, and to be 
heard. This initiative has al-
lowed support group partici-
pants an opportunity to pro-
vide feedback about transi-
tion programming, and to 
learn more about community 
resources available to them. 

 

 In response to WIOA 
(Workforce Innovation and 

Opportunity Act), TESA has 
been participating in the ECBC 
(Economic Capacity Building 
Cohort), sponsored by the Min-
nesota Department of Employ-
ment and Economic Develop-
ment, along with two other 
member districts in the cohort. 
The purpose of the cohort is to 
focus on employment first for 
students with disabilities upon 
graduation. As a result of this 
effort, TESA has had more or-
ganized collaboration with VRS 
(Vocational Rehabilitation Ser-
vices) and Dakota County 
providing resources to allow 
students greater job opportu-
nities. 

 

 This school year we began a 
new initiative to provide for 
greater student support by 
developing a Student Support 
Team. The purpose of the team 
is to identify and support stu-
dents who are having difficulty 
in school. School professionals 
initiate collaboration with oth-
er significant people in that 
student’s life. The team then 
meets and provides interven-
tion along with resources for 
the student, developing posi-
tive supports to meet student 
needs in collaboration with 
other agencies and or key fig-
ures in that student’s life.   

 

• Curriculum  
 

 Project Discovery and Conover 
curriculums were adopted as 
way to provide new and up to 
date opportunities to further 
promote student engagement 
by utilizing assistive technology 
and hands on learning re-
sources. 

 The latest version of MCIS 
(Minnesota Career Information 
Systems) has been implement-
ed. The recent update of MCIS 
is directed toward learners 
with a wider range of needs 
with more diverse levels of 
transition exploration. 

 

 Staff in TESA are working toward 
a goal to provide access to paid 
work experiences for students 
beginning in the 2018-2019 
school year. Students would be 
supported in connecting with 
employers, and applying skills to 
seek and retain gainful employ-
ment. 

 

• Facilities 
 

 Late in 2017 TESA has a new 
serving area, located at the east 
end of DCTC. The area replaces 
the Red Brick Café, this area is 
where students prepared snacks 
for sale to college staff and stu-
dents. The new space, which has 
not yet been named, will allow 
students the continued oppor-
tunity to practice a variety of 
transition skills such as food 
preparation, customer service, 
and handling of money. 

 

• Staffing changes/additions 
 

 We’ve had a change in lead 
teacher over last school year 
and a new classroom teacher 
start at TESA. Also, we have sev-
eral new CAs hired to support 
teachers as well provide for 
greater student supervision. The 
staff have been a great fit in 
TESA bringing fresh perspec-
tives, ideas, and added positive 
chemistry. 
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Once again Mosely the Moose is on 
the move to a new location. This time 
he will be spending time in the CASE 
program at Alliance Education Center. 
CASE is the newest program at ISD 
917, and it has had a very strong start 
to the year! The team at CASE has 
worked hard to develop a program 
that puts students’ unique needs and 
staff well-being at the forefront of 
their programming. Mosely will be 
introduced to 7 students who cur-
rently attend the program. The cur-
rent students are finding success 
within their programming that has 
not been something achieved in the 
past. The staff has worked diligently 
on creating a safe, creative, fun, inclu-
sive and engaging environment for 
everyone. 

CASE was developed for students 
with very high behavioral and educa-
tional needs, and because of this, 
there is a strong emphasis on team-
work and a positive work environ-
ment. Work days begin and end with 
team meetings lead by the social 
worker, BCBA, licensed teacher, and 
dean  to increase communication and 
collaboration among staff. We are 
sure Mosely will be welcomed with 
open arms to the CASE family! To fur-
ther encourage overall health and 
well-being the program has a built-in 
staff mindfulness room where staff 
are encouraged to spend 15 minutes 

a day practicing self-care and relaxa-
tion techniques. Wherever Mosely 
travels next he will be well rested and 
fully relaxed! 

Mosely will be impressed with the 
highly individualized approach all staff 
take to meet the unique needs of the 
students in the program. Staff are 
encouraged to “think outside the 
box” when working with students to 
increase student engagement and 
achievement. Students have access to 
flexible workspaces; they can be 
found working in individual offices, 
shared spaces and hallways, wherev-
er students find they are most suc-
cessful. Mosely may even see some 
rollerblading in the halls, relay races 
and dancing by both staff and stu-
dents. 

Depending on where Mosely rests his 
head he may encounter the families 
of our students coming in and out of 
the conference room. To ensure col-
laboration with outside services and 
to increase support for students and 
their families, CASE has monthly 
wraparound meetings. Staff meet 
with each student’s family and their 
outside providers to discuss student 
strengths, challenges and program-
ming. This design, as well as the focus 
on staff well-being and collaboration, 
exemplifies the program motto, 
“CASE: Better Together”.   


